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1. Start with your research questions and plan.

E.g “What is the nature of ‘needs” analysis and its contribution to development and improvement.

2. Develop in the Review of Literature on this question.


-Use a grid of key concepts

E.g: A  Review of the Role of “need” in the literature  of professional learning, development  development, improvement and change

	Themes
	Authors
	Key Models and Concepts
	Critical –Analytical Comments

	Cycle of Improvement Evaluation and the position of “needs identification”
	Hopkins (1987)

Hopkins (1994)


	4 Phase Cycle Model

Needs

Plan

Implement

Evaluate
	-Linear or Cyclical?

- I phase of many phases

- Does anyone evaluate?

	Learning Process and the role of needs identification.
	Rogers (19??)

Piaget (1933)

Vygotsky
	“noone ever taught anyone anything they didn’t wish to learn”

The conceptual problem not explained by “schema”. Need to resolve with new schema
	Is this really evidence of need?

How is the need stimulated?

Is this motivation?

	Professional development and the position of needs identification.
	Hall (1984)


	Professional development cycle
Needs identification

Ownership

Motivation
	Whose needs?

Stakeholders?

How is balance decided?



	Action research and the position of needs identification.
	Stenhouse (1976)

Elliot (1994)
	The cycle

· Reflect

· Plan

· Act

· Observe

Democracy

Voice

Empowerment

Collaboration

	-The same as evaluation?

-‘Need not referred to but implied”

Is it real democracy?

Are there important powerful voices?

Do people really feel empowered?

How explicit is the needs identification?

In practice it’s driven by top down.

	Learning from experience and the position of needs identification.
	Kolb (1981)
	
	-The same as evaluation


3. Develop the Initial Conceptual Model




4. Develop the Research Questions

· How far are stakeholders involved in needs identification?

· Does identification of needs lead to involvement?

· Once needs are identified do they lead to plans?

· Is evaluation based upon needs?

· How far are stakeholders involved?

· What’s the balance between personal, institutional and national needs?

The Research Methods


Interviews


Questionnaires

5. Analyse the Data

Analysis Activities

Your aim and the MA Criteria:

Show that data collection and analysis has been systematic and structured.

Show that you have evaluated the methods you have used and are aware of their strengths and weaknesses.

Operation


Write a description of the method of analysis in the methods section.


Show in the ‘results” description the portrayal/description of the data.

Stages

1. Collecting the Data

Data. Data Data Data Data Data Data : There is a lot of data both quantitative and qualitative. It exists as (selected partial) transcripts, databases, spreadsheets, and records.

2. Analysing the data

Evaluating the data collection. – Coming to a judgement about how good the data is.






Discussing : Reliable, Valid, Scope, Sufficiency, etc.






Suggesting new data collection tools. (See example “new tool”)

Portraying/ Displaying – showing all the data, in

· Charts

· Text (which uses the grouped categories)

(See example “Display”

Example of Coding : Analysis of Summary Sheet Until 31 March 2004

	
	
	

	
	“Sometimes it's a little bit sobering trying to enthuse about education when you aren't a teacher. I'm trying to set a pupil newsletter and I've been met by.' You have to have a teacher to edit though.' Little do they know that as a small boy I used to search for gerunds.

Regards

>TOM”
	SS Enthusiasm

T Control

	
	your issue is an old one...The points you make about work role dynamics has been unfortunately true for a long time because of the origins of all kinds of classroom helpers (as perceived by our class structure). Is it something to do with the need for power or simple misunderstandings? An ideal critical dilemma for you to write about anyway, if nothing else! Hope things improve - there are loads of really supportive teachers out there too - if that’s any help to remember...


	Response

Role Conflict

	16/2
	On the subject of 'Education Support Workers' bit, page 7 - I think this question would be best answered at the end of the Summer Term.  I'm sure there will a definite improvement for most of us after this reflection module has been put into practice on a regular basis.  The result might have been 50/50 as some of us may feel we are not very confident yet with our newly discovered IT skills (in the sense that they are making a big impact on our work) - again, I think the swing will be very positive after a couple of terms.

Induction' - it says 'Large amounts of guidance and information at the outset can be overwhelming.'  I have to disagree here, I like to see the 'whole picture' at the outset, so I know exactly how much work I have to do and can then pace myself and prioritize.  I found it very stressful to log on and find more and more workshops appearing - I then panic that I'm not going to have time to do everything I need to do.  I might feel this way because I am very much a visual learner - always needing to see where everything is going!


	Too early

Expected Improvements

Knowing the whole picture

(Advanced Planners) 2


Example of Analysis :- Qualitative (Interview Data) Summarised by category.

Data source: 100 taped interviews

Text

“4.1.4 Outcomes of the CPD programme in Higher Education 

The research findings suggest that the outcomes of the CPD could be categorised under four headings:

· Practical outcomes

· Intellectual outcomes

· Personal outcomes

· Institutional outcomes


Clearly, each of the categories is related to each of the others. It is not claimed that all the outcomes are achieved by all students. Rather, what we are attempting to construct here is a typology of outcomes of CPD in higher education which might form the basis of evaluation rather than the simplistic dimension suggested by the TTA/Ofsted inspection process (See page 24)

The practical outcomes of the programmes related both to the quality of teaching and the quality of management in the schools. They related to immediate changes in practice and to longer-term changes such as the development of a professional and informed vision based upon both propositional knowledge and experiences derived from discussion with other teachers from different schools. Evaluative and critical skills had helped teachers to articulate a set of beliefs and values, which they then applied to their practice of teaching.

Example of Analysing :- Weight of Evidence (for impact of CPD)

Text

4.4.6 Conclusion and Overview of Phase Two of the Research: School and LEA Based Case Studies.

To analyse the main conclusions derived from the case studies table 27 has been constructed. This makes an assessment of the themes associated with the key questions of the study concerned with the impact of CPD in Higher Education, the conditions that lead to impact and the role of HE in school improvement.

Impact has been assessed from the comments made in the interviews on practice on individuals and institutions, using the brief typology suggested by the research and supported by Steadman et al (1991) and Kinder et al (1993).

The key antecedents have been identified so that we might discuss which of these if any are ‘conditions’ that lead to impact. Some assessment of the contribution played by the learning activities is also made from reading the accounts of the semi-structured interviews.

The case studies reveal the overall complexity of the range of ‘impacts’, as revealed by the study of University based students and in contrast to the fixation of some of the literature on simple ‘practice’ outcomes. Once again motivation, inspiration, status and self worth were important personal outcomes. 

However, there was some variation in impact in the reported perceptions of the teachers involved. At Randall and St Bede's the feel of the data suggest that impact was less than in the other case studies. Some felt that the programme was not that relevant to them and their work.  Clearly the technocratic approach to planning and financial support described by Hopkins (1987), Hopkins (1994) and Kinder et al (1993) and others had not been sufficient. Neither had the enthusiasm and support of Senior teachers. In the St Bede's case the Deputy Headteacher had led the programme.

Table 27 Summary Assessment of the Case Studies.

	Impact
	
	Randall
	Snowdon
	St Bede's
	Thorpe

	Practice
	Good- Excellent reports on introduction
	Good for some but not all
	Excellent.
	Poor.

Not relevant.

No time
	Good

Practice Focused exercises

	Individuals
	Good
	Poor
	Good
	Poor
	Good

Dissemination organised

	Institutions
	Good
	Poor

Little dissemination
	Good

Informal dissemination
	Very Poor

Most staff left.
	Very Good

Dissemination organised.

	Antecedents
	
	
	
	
	

	Planning and Financial Support
	Priority of School.

Paid for by School
	Priority of School.

Paid for by School.

Payment for attendance.
	Good
	Excellent
	Excellent

	Support of Senior Staff
	Good

Deputy Head on the Course.

SMT enthusiastic
	Fair. Some senior Teachers on the course.

Enthusiasm for it.
	Good. Deputy Head on the course. Real commitment of Headteacher and SMT
	Good.

Deputy Headteacher led the course.
	Excellent

School based mentors/SMT helped with tutoring and dissemination

	Culture of the School/

Group
	Fair

Some suspicion of MA/new Ideas
	Poor

Some antagonism about ideas, and SMT


	Good

Very supportive group for module
	Poor

‘lack of time’
	Good

Heavily influenced by school based mentors

	The Tutor
	Excellent

Asked back.
	Poor.

Some felt patronised
	Excellent
	Poor

Antagonisms
	Good

	Individual desire for MA/

Learning
	Fair

Some continued with MA

None attended University
	Poor

Lack of Time

None continued with MA

None attended University
	Fair

Some continued with MA

None attended University
	Poor

None carried on.

None attended University
	Fair

None continued with MA

None attended University

	Process
	
	
	
	
	

	Demonstration
	Good

Practice Focused
	Practice Focused
	Practice Focused
	Practice Focused
	Practice Focused

	Reading
	Fair
	Fair
	Fair


	Poor

Poor. No time
	Poor

Couldn’t get enough

	Research
	Fair
	Fair
	Fair
	N/A
	N/A

	Assignment writing
	Fair
	Fair
	Fair
	Fair
	Fair

	Discussion
	Well received
	Well received
	Well received
	Well received
	Well received


Impact categories, verification, validity and weighting

The grid below is an attempt to encourage you to be more systematic in collecting and analysing the evidence of impact. It asks you to categories the evidence of impact into types (reaction, learning, transfer and standards).It also asks you to indicate the validity and verification process that strengthens your claims. 

Finally, in column three you might assess the “weight” and importance e of the evidence in terms quantity, validity, verification and therefore “weight”.

	Evidence
	Verification
	Weight of Evidence

	(What evidence of impact in each of the categories below)
	(How is this evidence validated by triangulation?

How is this evidence verified by advocate, line manager, or stakeholders)
	(What is your assessment of the weight or strength of this evidence- strong or weak)

	Reaction
What effect has this research and development had on you.
	
	

	Learning:

What knowledge and skills have you acquired?

What have you learned about your practice?

What have you learned about effective practice?
	
	

	Organisational Transfer

What evidence shows you have transferred what you have learned to your practice?

How far has the practice been taken up and embedded in the work of others?
	
	

	Student Learning

What is the resulting impact on standards of teaching?

What is the resulting impact on learning outcomes for pupils?
	
	


Analysing Impact.

Reaction

Learning

Organisational Change

Use of Knowledge and Skill - Pupil Experience

Student Learning Outcomes

[image: image1.wmf]
Embedding/


Contextualising





Stakeholder Involvement





Motivation





Plans





Personal Involvement/Commitment


/Contracting





Needs





Evaluation





Collating    


Putting all the data together 





Immersion:


Becoming familiar with the data





Coding	identifying categories to place data into.


		Themes


		Patterns


		Progressive Focusing


Hypothesis testing


Grouping


Linking- Connecting


Pattern identification (see example coding)


Sorting - sorting which data belongs to which code.





Combining data sets: i.e. comparing observation, questioning and documentary data





Weighing – 


Measuring/evaluating the weight of the evidence


Saying where there is strong and weak evidence, or non at all. (See Example “Evidence Weight”)





Table 20 Practical Outcomes of CPD at APU


	


The learning of pupils


Achievement of TTA Standards.


Changes in practice.


Development of professional and informed vision.


Deliberative choices about practice from a knowledge of alternatives.


Development of teacher pedagogy.


Evaluative and critical skills and processes based upon knowledge of practice, research and theory.


Reflective practice based upon articulated values, beliefs and ethical reasoning.


Abilities of change agents to argue and support a case for change.
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